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e Black and Wilam, in their meta-analysis of research on classroom
assessment, concluded that ongoing assessment by teachers combined
with quality feedback produced powerful and positive effects on
achievement. These studies range over ages (from 5-year olds to
university undergraduates), across several school subjects, and over
several countries. Teachers who used formative assessment were able to
achieve in six months or seven months what would otherwise have taken

a year (Black & Wiliam, 1998).

e Many studies reviewed by Black & Wiliam that examined gains between
pre- and post-tests when teachers used formative assessment, compared
with matched control groups not using formative assessment, showed
effect sizes in the range of 0.4 to 0.7. The magnitude of this effect would
mean that the average student in the formative assessment group would
achieve at the same level as a student in the top 35% of those not in the
formative assessment group (NRC, 2000).

» Teachers’ improved formative assessment practices assessment result in
gains in achievement on externally mandated standardized tests (Wiliam,
Lee, Harrison & Black, 2004)

¢ Ruiz-Primo & Furtak (2007) showed that high-quality planned daily
assessment conversations could be linked to increases in students’

performance.

» Formative assessment can enhance learning when designed to provide
students with feedback about specific qualities of their work, and provide
feedback about how to improve (e.g., Black & Wiliam, 1998; Crooks, 1988;
Natriello, Rea-Dickens, 2001; Tumnstall & Gipps, 1996).

* Students’ involvement in their own assessment produces learning gains
(e.g., Ross et al, 2002; Wiliam et al., 2004)

» AfL action research projects found that students become more
autonomous learners as a result of active involvement in their own
learning. In the projects students developed increased of when they were
learning and when they were not. This ability to monitor one's own
learning is one of the most important benefits of formative assessment
(Black, Harrison, Lee, Marshall, Wiliam, 2003).

» PISA 2000 found that within each country students who use metacognitive
strategies (self-monitoring) more frequently perform better on the
combined PISA reading literacy scale than those who do not (OECD,

2001).
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